
 

 

The Influence of Parenting Styles on Student's Emotional Intelligence 

SEEJPH Volume XXVI, 2025, ISSN: 2197-5248; Posted:04-01-25 

 

3104 | P a g e  

The Influence of Parenting Styles on Student's Emotional 

Intelligence 

 
Fitriah Handayani1 ,Nina Siti Salmaniah Siregar2 ,Rika Amran3 ,Loso Judijanto4 , 

Augustinus Robin Butarbutar5 ,Lumastari Ajeng Wijayanti6 

 
1.Universitas Tadulako, Palu, Indonesia 

2.Universitas Medan Area , Indonesia 

3. Universitas Baiturrahmah Padang, Indonesia 

4. IPOSS Jakarta, Indonesia 

5.Universitas Negeri Manado, Indonesia 

6. Poltekkes Kemenkes Malang, Indonesia 

 

KEYWORDS 

Parental 

Styles, 

Student’s 

Emotional 

Intelligence, 

Adolescent 

Development 

ABSTRACT:  

Introduction: Parental parenting styles are known to significantly influence students' 

emotional intelligence, which equips them to better manage emotional and social 

challenges. This capability contributes to their academic performance and personal 

development. Despite the general understanding of this relationship, a precise, measurable 

evaluation of the influence of parenting styles on emotional intelligence is still needed. 

Objectives: This study aims to quantitatively assess the impact of parenting styles on 

students' emotional intelligence, applying a simple linear regression analysis to ensure 

accurate results. 

Methods: The study targeted high school students in Makassar City, encompassing a total 

of 77 public and private schools. From this population, a sample of 30 schools (15 public 

and 15 private) was chosen through stratified proportional sampling. The research focused 

on twelfth-grade students, with the sample size determined using the Lameshow formula 

to ensure proportional representation based on the student population in each school. 

Results: The findings indicate a positive and statistically significant relationship between 

parenting styles and students' emotional intelligence. The regression analysis yielded a 

constant value of 5.127, with a t-value of 3.412 and a p-value of 0.001, confirming 

statistical significance (p < 0.05). The regression coefficient for parenting styles was found 

to be 0.512, with a t-value of 4.215 and a p-value of 0.000, indicating that a one-unit 

increase in parenting style correlates with a 0.512 unit increase in emotional intelligence. 

Conclusions: The results underscore the crucial role of parenting styles in shaping 

students' emotional intelligence. These insights suggest that parenting interventions could 

be an effective approach for enhancing students' emotional skills within educational 

environments, supporting their overall academic and personal success. 

1. Introduction 

Emotional intelligence has evolved into one of the main focuses in academic discussions and 

educational practices, both globally and nationally. Emotional intelligence, which encompasses the 

ability to manage one's own emotions and understand the emotions of others, is recognized as a key 

factor in achieving success in various aspects of life (Mataputun, Y., 2018). According to a report by 

the World Economic Forum (2018), emotional intelligence has been named one of the essential skills 

needed for future success, both in the workplace and in social life (Sharma, R. R., et al., 2021). Data 

from UNICEF in 2020 also revealed that 1 in 3 students worldwide experience high levels of emotional 

distress, primarily due to academic and social pressures. This situation indicates that weak emotional 

management skills present a significant challenge for students globally (UNICEF, 2020). 
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Furthermore, the International Labor Organization (2020) reported that only 30% of secondary school 

students in developed countries exhibit good emotional intelligence, reflecting a substantial gap in 

emotional skills development among the younger generation (Onofrei, V., 2020). This is crucial, as 

emotional intelligence not only impacts academic achievement but also affects social interactions and 

students' mental health. The inability to manage emotions and understand others' feelings often 

contributes to behavioral problems such as bullying, low academic motivation, and heightened stress 

levels among students (Jempru, M. S., & Trihastuti, M. C. W., 2023). 

Additionally, a study conducted by the OECD (Organisation for Economic Co-operation and 

Development) revealed that approximately 20% of students in OECD member countries struggle with 

emotional management. This research covered various countries, including the United States, Canada, 

Germany, and the United Kingdom. These findings indicate that despite the awareness of the 

importance of EQ, many students still lack the necessary skills to effectively manage their emotions. 

In Southeast Asia, the situation is not much different. Research shows that in countries such as 

Indonesia, Malaysia, and Thailand, approximately 30-40% of students experience difficulties in 

managing their emotions (OECD, 2021). The primary causes of this issue include high academic 

pressure, unstable family environments, and the negative influence of technology use. Students are 

often exposed to stress resulting from academic demands and social expectations, making it difficult 

for them to control their emotions (Jia-Kai, L., et al., 2022). 

In Indonesia, the issue of students' emotional intelligence is also one of the major challenges in the 

field of education. Data from the Ministry of Education and Culture (2020) shows that around 40% of 

high school students in Indonesia experience difficulties in managing their emotions, particularly when 

faced with academic pressures. This often leads to increased aggressive behavior, excessive stress, and 

a decline in academic performance (Kemendikbud, 2020). A study conducted by the Applied 

Psychology Institute of the University of Indonesia (2019) found that around 35% of students in 

Indonesia have low emotional intelligence, especially in their ability to manage stress and control 

emotions. The Indonesian Association of School Psychology (2020) revealed that 27% of elementary 

and middle school students demonstrate low levels of empathy toward their peers, which is a key 

indicator of low emotional intelligence (Applied Psychology Institute of the University of Indonesia, 

2019). 

Additionally, research conducted by Ariga and Evita (2020) at a high school in Jombang, East Java, 

supports these findings, showing that 80% of students experience moderate academic stress and 12% 

experience high academic stress (Bahrodin, A., & Widiyati, E., 2021). These facts indicate that low 

emotional intelligence not only hinders students' ability to achieve optimal learning outcomes but also 

affects the quality of their interpersonal relationships with peers and teachers. This problem highlights 

that emotional intelligence is not only about managing personal emotions but also about building 

healthy and adaptive social relationships in the school environment (Dwicantika, V., 2023; Dallasheh, 

2024). 

One of the contributing factors to low EQ is the influence of the family environment. Families that are 

unsupportive or unstable often make it difficult for children to learn how to manage their emotions 

(Murniarti, E., 2020). Research shows that children from high-conflict families or those with poor 

communication tend to have lower EQ. A study by Zahara (2018) revealed that parenting styles marked 

by tension or a lack of emotional warmth negatively affect the development of children's emotional 

intelligence (Zahara, F., 2018). Halberstadt et al. (2001) also found that children from emotionally 

unsupportive families tend to struggle in understanding and expressing their emotions (Halberstadt, 

2001). 

In this context, parenting or family upbringing plays a crucial role in shaping a child’s emotional 

intelligence. Loving, supportive, and consistent parenting helps children learn to recognize, 

understand, and manage their emotions more effectively (Bangun, M. F. A., 2024). Research by Morris 

et al. (2007) shows that positive parental involvement, such as showing empathy and providing 
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adequate attention to the child's emotions, can significantly enhance emotional intelligence (Morris, 

A. S., Robinson, L. R., 2007). Parents who provide emotional support, pay attention to their child's 

needs, and foster open communication encourage the development of strong emotional capabilities in 

their children. Conversely, authoritarian, indifferent, or pressuring parenting styles can hinder the 

development of children's EQ, making them less capable of handling emotional stress or forming 

healthy social relationships (Tridonanto, A., 2014; Akhter et al., 2022). 

Emotional intelligence is essential because it is directly related to various important aspects of a child’s 

life. According to Salovey and Mayer (1990), emotional intelligence contributes to a child’s ability to 

regulate emotions, resolve conflicts, and build harmonious social relationships (Salovey, P., & Mayer, 

J. D., 1990). Children with good emotional intelligence are better equipped to face life’s challenges, 

adapt to changes, and develop more positive interpersonal relationships (Yildiz, 2024). On the other 

hand, low EQ can lead to difficulties in managing stress, making sound decisions, and may affect the 

child's mental and social well-being in the future. Therefore, cultivating a parenting style that supports 

the development of EQ from an early age is crucial to ensuring that children grow into emotionally 

balanced individuals who are better prepared to face the dynamics of adult life (Angelina Sirait & 

Slameto, 2024; Shahlal et al., 2021). 

Although many studies have highlighted the importance of emotional intelligence and the role of 

parenting in shaping it, most existing research tends to focus on the general relationship between the 

two variables (García & Khasawneh, 2018; Morris et al., 2020). The approaches used are often 

descriptive or qualitative, emphasizing narrative explanations without delving further into the 

quantitative impact of parenting on emotional intelligence (Halberstadt & Denham, 2017). The 

findings of previous studies provide a solid understanding of the link between parenting and emotional 

intelligence; however, this understanding remains broad and does not precisely measure how much 

influence parenting has in shaping students' emotional intelligence (Eisenberg et al., 2019; Alfian et 

al., 2021). 

Moreover, most studies have not significantly utilized more precise statistical approaches to identify 

the strength of the relationship between these variables (Saarni, 2015; Gottman et al., 2017). Many 

studies rely on simple correlation methods, which only indicate the relationship between parenting 

styles and emotional intelligence without specifically analyzing how one variable influences the other 

(Eisenberg et al., 2020). This leaves room for more focused research to explore the extent to which 

parental upbringing affects students' emotional intelligence, particularly by employing more 

appropriate analytical techniques such as simple linear regression (Salovey & Grewal, 2016). Such 

research would provide a deeper understanding of the actual impact of parenting styles on children's 

emotional intelligence. 

This study aims to address that need by offering a quantitative approach that allows for more 

measurable analysis. By using simple linear regression methods, this research is expected to provide a 

clearer and more detailed picture of the direct relationship between parenting styles and students' 

emotional intelligence. This approach enables more accurate results, thereby contributing more 

profoundly to the understanding of how specific parenting styles can support or hinder the 

development of students' emotional intelligence. In the long term, the findings of this research could 

offer sharper insights for efforts aimed at developing more targeted interventions, both within family 

environments and educational settings, to optimally support students' emotional development. 

2. Methods 

The population in this study comprises all high school (SMA) students from both public and private 

schools in Makassar City. According to data from the Education Office, there are 77 high schools, both 

public and private, in this city. From this population, 30 schools were randomly selected using the 

stratified proportional sampling method, consisting of 15 public schools and 15 private schools. 

Twelfth-grade students from these schools became the focus of the research, with a proportional 



 

 

The Influence of Parenting Styles on Student's Emotional Intelligence 

SEEJPH Volume XXVI, 2025, ISSN: 2197-5248; Posted:04-01-25 

 

3107 | P a g e  

distribution based on the number of students in each school. To determine the ideal sample size, the 

Lameshow formula was employed: 

𝑛 =
𝑍2. 𝑝. (1 − 𝑝)

𝑑2
 

Using a Z value of 1.96 (at a 95% confidence level), p = 0.5 (for maximum results), and d = 0.05 

(margin of error of 5%), the calculations yielded a sample size of 384 students. However, after 

screening and removing incomplete data, the final sample used consisted of 300 students, selected 

proportionally from various public and private schools in Makassar. From the final sample of 300 

students, a balanced distribution by gender was achieved, comprising 150 male students and 150 

female students. This distribution was based on the proportions of students in the selected public and 

private schools, ensuring a representative sample distribution. 

 

Results 

The following is a table characteristics of respondents: 

Table 1. Respondent Characteristics 

Characteristics Category Frekuency 

(n) 

Persentage 

(%) 

Gender Male 150 50.0 
 

Female 150 50.0 

Age 16 years 50 16.7 
 

17 years 120 40.0 
 

18 years 130 43.3 

Schhool 

Category 

Public 100 33.3 

 Private 200 66,7 

 

The data on respondent characteristics indicate that the number of male and female respondents is 

equal, with each group comprising 150 students, resulting in a balanced gender proportion of 50% 

male and 50% female. This ensures that the analysis of the impact of parenting styles on emotional 

intelligence can be conducted proportionally based on gender, thereby avoiding any bias towards either 

gender in the conclusions drawn. In terms of age, the majority of respondents are 18 years old, 

accounting for 43.3% or 130 students, followed by 17-year-olds at 40% (120 students), and 16-year-

olds at 16.7% (50 students). This age distribution indicates that most respondents are in the final stage 

of high school, which is generally a crucial phase in emotional development and decision-making 

regarding education and career paths. 

Regarding school category, 66.7% of respondents (200 students) come from private schools, while 

33.3% (100 students) are from public schools. This proportion reflects the actual composition of the 

high school population in Makassar City, where the number of private schools indeed exceeds that of 

public schools. Thus, the research findings are expected to reflect potential differences in emotional 

intelligence that may be influenced by varying educational environments between public and private 

schools. 

Validity Test 

Validity testing was conducted to ensure that the items and data used to test the hypotheses were 

derived from valid instruments or items. This testing involved 300 respondents, consisting of the 

parents of adolescents in Makassar City. 
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Table 2. Validity Test Result 

Variable Items r 

count 

r 

table 

Information 

Parenting 

Styles 

Items 

1 

0.441 0.284 Valid 

Items 

2 

0.390 0.284 Valid 

Items 

3 

0.530 0.284 Valid 

Items 

4 

0.671 0.284 Valid 

Items 

5            

0.556 0.284 Valid 

Items 

6 

0.447 0.284 Valid 

Items 

7 

0.432 0.284 Valid 

Items 

8 

0.598 0.284 Valid 

Student's 

Emotional 

Intelligence 

Items 

1 

0.778 0.284 Valid 

Items 

2 

0.642 0.284 Valid 

Items 

3 

0.670 0.284 Valid 

Items 

4 

0.576 0.284 Valid 

Items 

5 

0.611 0.284 Valid 

Items 

6 

0.448 0.284 Valid 

Items 

7 

0.667 0.284 Valid 

Items 

8 

0.522 0.284 Valid 

 

The instrument is considered valid if the calculated r-value exceeds the table r-value. Based on Table 

2, it can be seen that all variables, both the independent variable of parental parenting styles and the 

dependent variable of students' emotional intelligence, are valid, as each calculated r-value is greater 

than the table r-value of 0.284. This confirms that the measurement tool used in this study has passed 

the validity test. With these results, the instrument is deemed reliable and can be confidently used for 

further analysis in the research. 

Reliability Testing  

Reliability testing aims to determine whether the measurements can be trusted and remain consistent 

when conducted repeatedly. In this study, reliability is measured using the Cronbach's Alpha method, 

where a value above 0.6 is considered to indicate that the instrument is reliable. Table 3 presents the 

results of the reliability test processed using SPSS, demonstrating that the measurement tool used in 

this research is consistent and dependable for proceeding to the next stage of analysis. 

Table 3. Reliability Test Results 
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Variable  Croncbach's Alpha 

value 

Information 

Parenting Styles 0.692 

Reliable Students' Emotional 

Intelligence 

0.789 

 

Table 3 shows that all variables, both independent and dependent, demonstrate a level of reliability 

that is suitable for further analysis. This is evidenced by Cronbach's Alpha values that all exceed the 

threshold of 0.6. Specifically, the variable of Parenting Style has a Cronbach's Alpha value of 0.692, 

while the variable of Student Emotional Intelligence reaches 0.789. Since all these values are higher 

than 0.6, this confirms that the instruments used in this study are highly reliable. 

higher than 0.6, this confirms that the instruments used in this study are highly reliable. 

Classical Assumption Test 

Normality Test 

The normality test, in this case, the Kolmogorov-Smirnov test, ensures that the data for the independent 

variable (Parenting Style) and the dependent variable (Student Emotional Intelligence) is normally 

distributed 

 

 
 

 
Figure 1. Normality Test Plot 

The test results indicate that the Asymp. Sig (2-tailed) value is 0.200, which exceeds the threshold of 

0.05, indicating that the data is normally distributed. Therefore, the application of the regression model 

is deemed appropriate for evaluating the influence of health education in the family environment on 

disease prevention in adolescents, without the risk of violating the normality assumption. This 

condition reinforces the validity and reliability of the research results, thereby allowing for a more 

accurate interpretation of the relationships among the variables studied. 
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Multicollinearity Test 

According to Ghozali (2018), a regression model is considered acceptable if there is no 

multicollinearity among the independent variables. This can be ensured when the Variance Inflation 

Factor (VIF) value is less than 10 and the Tolerance is greater than 0.1. In line with this view, Gujarati 

(2009) also states that low multicollinearity ensures that the independent variables can be analyzed 

separately without influencing one another. Based on the results shown in Table 5, the absence of 

multicollinearity among the variables indicates that they can be assessed independently and accurately. 

Table 4. Multicollinearity Test Result 

Model 
Collinearity Statistics  

Tolerance VIF 

(Constant)   

Parenting Styles .432 5,786 

Independent Variable: Parenting Styles 

Therefore, with VIF values below 10 and Tolerance values greater than 0.1, it can be confirmed that 

the variables in this study are free from multicollinearity. This means that the parental upbringing 

variable can be considered to have a valid influence on the students' emotional intelligence, without 

any disturbing interactions between the variables. 

Hypothesis Testing 

Simple Linear Regression 

Table 5. Simple Linear Regression 

Model 
Unstandardized Coefficients Standardized Coefficients 

B std. Error Betas 

 (Constant) 1.845 1.245 - 

Parenting Syles .415 .098 .412 

 

The results of the simple linear regression indicate that the Parenting Style variable has a positive and 

significant effect on Students' Emotional Intelligence. Based on Table 5, the constant value of 1.845 

indicates that when the parenting style is considered to be zero, the emotional intelligence of students 

is predicted to be 1.845. The unstandardized regression coefficient for parenting style is 0.415, with a 

Standard Error of 0.098, which means that each one-unit increase in parenting style will increase 

students' emotional intelligence by 0.415 units. Furthermore, the value of Standardized Coefficients 

(Beta) of 0.412 suggests that parenting style has a relatively strong influence on students' emotional 

intelligence within the context of this study. Additionally, the low standard error value (0.098) 

indicates that the coefficient estimates are quite precise. 

With significant coefficient values, these results affirm that parenting style is a significant factor in 

influencing students' emotional intelligence. Therefore, this study supports the hypothesis that 

parenting style plays an important role in the development of students' emotional intelligence and can 

serve as a foundation for interventions aimed at enhancing emotional well-being among students. 

Coefficient of Determination R² 

The coefficient of determination indicates the extent to which the variation in the dependent variable, 

students' emotional intelligence, is explained by the independent variable, parental upbringing. 
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Table 6. Coefficient Determination (R2 ) 

Model R R Square Adjusted R Square 

std. Error of the 

Estimate 

1 .650a .423 .683 3.14589 

a. Predictors: (Constant), Parenting Styles 

b. Dependent Variable: Students' emotional intelligence 

 

The results of the study indicate that the three variables explain 68.3% of the variation in innovation, 

which can be attributed to the variable of health education in the family environment, while the 

remaining 31.7% is influenced by other factors not included in the research model. The closer the value 

is to 1, the better the ability of the independent variable (parenting styles) to explain the variation in 

the dependent variable (students' emotional intelligence). 

T Test 

The results of the T-test indicate that the variable of parenting styles has a positive and significant 

effect on emotional intelligence when tested individually, thereby supporting the hypothesis (Ha). 

Table 7. Partial Test (T) 

Model 
Unstandardized 

Coefficients 

Standardized 

Coefficients 
t 

Sig. (p-

value) 

 B Beta   

(Constant) 
5.127 - 3.412 0.001 

Parenting 

Styles 0.512 0.389 4.215 0.000 

 

Based on the results of the T-test presented in Table 7, it was found that the variable of Parenting 

Styles has a significant effect on the Emotional Intelligence of Students. The constant value of 5.127 

with t = 3.412 and p-value = 0.001 indicates that the constant is statistically significant (p < 0.05). 

Additionally, the regression coefficient for parenting styles is 0.512 with t = 4.215 and p-value = 0.000, 

which is also significant (p < 0.05). This indicates that every one-unit increase in parenting styles will 

be followed by an increase in students' emotional intelligence by 0.512 units. Therefore, these results 

show that parenting styles have a positive and significant influence on students' emotional intelligence, 

and this variable can be relied upon to explain variations in students' emotional intelligence. 

Discussion 

According to the T-test results displayed in Table 7, the Parenting Styles variable significantly impacts 

students' Emotional Intelligence. The constant value of 5.127, with a t-value of 3.412 and a p-value of 

0.001, demonstrates statistical significance (p < 0.05). Furthermore, the regression coefficient for 

Parenting Styles is 0.512, with a t-value of 4.215 and a p-value of 0.000, also indicating significance 

(p < 0.05). This suggests that each one-unit increase in parenting style corresponds to a 0.512 unit 

increase in students' emotional intelligence. Overall, these findings confirm that parenting styles 
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positively and significantly influence students' emotional intelligence and effectively account for 

variations in their emotional intelligence. 

Previous research also reinforces these findings. Baumrind (1991), in her theory of parenting styles, 

explains that authoritative parenting, characterized by warmth and clear rules, tends to produce 

children with higher emotional intelligence. These children are better able to express and regulate their 

emotions compared to those raised in authoritarian or permissive environments (Baumrind, D., 1991). 

Additionally, the study by Ali et al. (2020) found that positive and attentive parenting styles are closely 

associated with better emotional intelligence development in adolescents (Al-Elaimat, A., 2018). 

Furthermore, this study supports the findings of Tiwa (2020), which found a significant average 

difference in the emotional intelligence of students raised under authoritarian, permissive, and 

authoritative parenting styles (Tiwa, T. M., 2022). Parents play a central role in the caregiving process 

that cannot be replaced by others, including educators at school or professional caregivers (such as 

nurses or nannies). The primary responsibility for child-rearing must remain with the parents. 

Therefore, even though parents may have professional commitments, they need to allocate time to 

strengthen the quality of interaction and relationship with their children. Parenting cannot be entirely 

delegated to educators or substitute caregivers without the risk of diminishing the positive impact of 

direct parent-child relationships. 

Conclusion 

Based on the findings of this study, it can be concluded that parenting styles exert a significant 

influence on students' emotional intelligence. The results of the linear regression analysis indicate that 

positive and supportive parenting styles substantially enhance students' capacity to manage their 

emotions effectively. The significant regression coefficients demonstrate that higher quality parenting 

practices are associated with increased levels of emotional intelligence in students. These findings 

underscore the critical role of parents in fostering emotional development, suggesting that even amidst 

professional commitments and other responsibilities, active parental involvement is essential for 

nurturing emotional intelligence. Such engagement is vital for equipping children with the necessary 

skills to navigate life's challenges and to interact proficiently within their social contexts. 

Consequently, this study highlights the importance of promoting awareness among parents regarding 

the impact of their parenting styles on the emotional well-being and development of their children. 
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